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CHAPTER 9 • CONCLUSION
By Koen DePryck [Belgium]

CVO Antwerpen-Zuid

The chapters in this book provide an overview of the different aspects involved in offering Open
and Distance Learning. The book was designed to offer interested readers with little or no expe-
rience with ODL a general introduction but also to make it clear that starting with ODL is not a
simple matter. ODL leaves little or no room for improvisation. Every aspect of it - from decisions
on content and form, to marketing, to legal issues related to copyright and authorship - needs to
be carefully thought through and alternatives must be explored and considered for even seemingly
straightforward details. 

A general introduction, however meaningful and even useful, is not sufficient to get you up and
running. It is a start, but nothing more than that. To help prospective providers of ODL to take
the next step towards starting their first ODL courses, the partnership involved in writing this
book has set up a website: www.ODLexpert.net.

This book and the training handbook that accompanies it are used in a series of courses offered
throughout Europe. The website lists these courses and describes their content.  

Furthermore, the site is the point of entry to a database containing descriptions of ODL products
(e.g. software) and initiatives (e.g. examples of good practice), which includes a search engine to
locate information that is relevant to one’s own situation.

Based on research and experience, a list of keywords and variables is used to describe ODL
products and initiatives. The keywords and variables include items such as mission statement,
type of provider, return on investment, learning outcome, synchronous and asynchronous courses,
evaluation, and learning trajectories. At this time, the database contains about 250 keywords and
variables and the list is still growing. 

Each of the terms in the database is defined and its importance in the context of starting with
ODL is explained. A mission statement, for example, is important because it ensures a clear
understanding as well as the full cooperation of everyone involved in the project. The type of evalu-
ation you are looking for will depend on whether you are providing formal education of not: for-
mal education requires much higher safeguarding against fraud. The list of suggestions is too long
to include in this book, so please take a look at the site for more information.

You can use the terminology in the database to explore in great detail the many different
aspects of offering ODL. Next, you can use the web tool to build an inventory of your own needs
and wishes with regard to ODL: we are this type of provider, we are targeting this specific audience,
we expect to enrol this many students in our language courses, we have some experience with ODL
but we do not have a full time technical department, and so on. Beyond explaining the importance
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of these different elements, the inventory or description you entered allows you to search the data-
base for products, expertise or just examples of good practice that match some or all of the charac-
teristics of your specific situation that could be worth looking at. 

Finally the website also offers references to relevant material selected by the partners of the I
AM L3 project. The information on ODL is too overwhelming for a novice in the field to digest,
let alone for a prospective provider with little or no experience to follow up. The site presents a
sensible selection of valuable and above all useful information.

We hope this book convinced you that ODL offers valuable additions to more traditional forms
of teaching and learning. It is not an easy road to travel, but definitely an interesting and exciting
one. Moving on to the information on the project’s website will help you to translate a perhaps
not yet totally focussed interest into more specific plans. If you are successful, please let us know.
Who knows: one day your story may end up in our database as an example of good practice!
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